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  #ÏÕÒÁÇÅÏÕÓ *ÏÕÒÎÅÙÓ ȣ in Reclaiming  
 
 
 
 
 
 
 

Response Ability Pathways 
! ÐÌÁÃÅ ÔÏ ÓÔÁÒÔ ÏÕÒ ×ÏÒË ×ÉÔÈ %ÁÓÔ ,ÏÔÈÉÁÎȭÓ  

young people 

 

Children Today             Americaôs Future

 
 

 

Ȱ&ÁÒ Á×ÁÙȟ ÔÈÅÒÅ ÉÎ ÔÈÅ ÓÕÎÓÈÉÎÅ ÁÒÅ ÍÙ ÁÓÐÉÒÁÔÉÏÎÓȢ ) ÍÁÙ ÎÏÔ 
reach them, but I can look up and see their beauty, believe in 
them and try to fÏÌÌÏ× ×ÈÅÒÅ ÔÈÅÙ ÍÁÙ ÌÅÁÄȢȱ  
Anon 
 

1. Introduction    
 
This report has been prepared to discuss the utility of a resiliency based 
intervention model called Response Ability Pathway (RAP).  The report will be 
split into sections and will discuss formal training in RAP and its Training of 
Trainers (ToT) component undertaken by the author after winning ADSW Travel 
Award (June 2009).  It will also examine the benefits that may be gained, in East 
,ÏÔÈÉÁÎȭÓ ÃÈÉÌÄÃÁÒÅ ÉÎÔÅÒÖÅÎÔÉÏÎ ÓÔÒÁÔÅÇÉÅÓ ÉÆ ÆÏÒÍÁÌ ÔÒÁÉÎÉÎÇ ÉÎ RAP and RAP 
philosophy were used to develop resiliency. This report will cover the following 
areas:  
 

 The ADSW Travel Award 
 Travelling and Training  
 Understanding RAP ɀ The Resilience Revolution. What is it? Why is it? In 

what ways could it assist child/youth interventions in East Lothian? 
 A Plan for Training   
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2. ADSW Travel Award 
 
4ÈÅ !$37 4ÒÁÖÅÌ !×ÁÒÄ ÉÓ ÐÁÒÔ ÏÆ ÔÈÅ Ȱ#ÈÁÎÇÉÎÇ ,ÉÖÅÓȱ ÁÇÅÎÄÁȟ ×ÈÉÃÈ ÓÅÔ ÔÈÅ 
direction for the cultural and organisational change needed to continuously 
improve social work performance, involve service users and communities and 
achieve better outcomes in social work.  The award was formed post the 
publication of the 21st Century Social Work Review (2006). To this end the award 
offers opportunities for practitioners, managers, and carers to travel beyond our 
social and cultural borders, to encounter social care theories, interventions and 
direct practice ideas that may make a difference here in Scotland.  For further 
information on the award contact sophie.mills@adsw.org.uk  

 

3. Just to Say Thanks 
 
Prior to talking about RAP I have some brief thank-ÙÏÕȭÓ ÔÏ ÍÁËÅȢ &ÉÒÓÔȟ ÔÈÁÎËÓ ÔÏ 
the ADSW (Association of Directors of Social Work) as their Travel Award allowed 
me to undertake the trip (see ADSW website for details about the award). This 
funding facilitated my course fees and accommodation and without it the trip 
would not have been possible in the current financial climate. Second, the 
assistance of SIRCC who supported flights and insurance expenses, again this 
generous support helped immensely. My Local Authority, East Lothian Council, 
also supported the trip, as did my work place Lothian Villa in Musselburgh and 
my thanks go to them for their faith in me and encouragement and enthusiasm 
for this project. 
 

4. A Word about Lothian Villa 
 
It is a privilege to work in the lifespace of young people in difficulty and an 
honour to work in a progressive residential childcare resource like Lothian Villa.  
Lothian Villa is a six bedded residential childcare service on the outskirts of 
-ÕÓÓÅÌÂÕÒÇÈȟ %ÁÓÔ ,ÏÔÈÉÁÎȢ Ȱ4ÈÅ 6ÉÌÌÁȱ ÁÓ ÉÔ ÉÓ ÁÆÆÅÃÔÉÏÎÁÔÅÌÙ ËÎÏ×Îȟ ÈÁÓ ÇÁÉÎÅÄ Á 
reputation for innovative and progressive child care practice which seeks to 
create connection and belonging with young people. Relationships are a key 
component of practice, relationships that are maintained with residents long 
after their direct care has ended.    

 
 

Lothian Villa actively seeks out cutting edge practice from across the world and 
holds onto young people when times are tough. This policy has helped many 
young people and their families over the years. It is with the backing of Lothian 
Villa that I have been able to undertake the training to which this report refers 
and I am grateful to both my Manager and my colleagues for their support and 
encouragement.   

mailto:sophie.mills@adsw.org.uk
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6. Going There from Being Here 
 
 

      
 
 
 
6.1 In June 2009 I was lucky enough to have been given the opportunity to 
attend specialist childcare training in the Mid-West of the United States of 
America.  I travelled to South Dakota; a journey of 4000 miles, to attend 
ÒÅÓÉÌÉÅÎÃÅ ÆÏÃÕÓÅÄ ÔÒÁÉÎÉÎÇ ÅÖÅÎÔÓ ÉÎ ÔÈÅ Ȱ"ÌÁÃË (ÉÌÌÓȱ ÏÆ ÔÈÉÓ ÈÉÓÔÏÒÉÃ !ÍÅÒÉÃÁÎ 
state.  This was the home of Sitting Bull, Crazy Horse, Custer and Wild Bill 
Hickok, people I had read about as a child. I was not there for some western 
adventure however; I was there to look at work by the reclaiming/resiliency 
movement in the US.  
 
6.2 I had first encountered work by influential proponents of the reclaiming 
movement (Brendtro, 1990, Garfat, 1998, 2008, Anglin, 2002, Seita, 1996, 2005), 
some years back and had been inspired by their wisdom and understanding of 
the dilemmas of struggling youth. I had also been endeavouring to implement 
some of the ideas and practices of the reclaiming literature in my Local 
Authority, particularly in residential practice in East Lothian over the last 5 
years. Unfortunately, I was operating where instinct and the literature had taken 
me, rather than via formal training. It was time therefore to go to the authors of 
the literature to do this work formally. 
 
6.3  4ÈÅ ÏÐÅÎÉÎÇ ÓÔÁÔÅÍÅÎÔ ÔÏ ÔÈÉÓ ÓÅÃÔÉÏÎ ÉÎÄÉÃÁÔÅÓȟ Ȱgoing there from being 
hereȱȢ 4ÈÉÓ ÉÓ ÎÏÔ ÊÕÓÔ Á ÓÔÁÔÅÍÅÎÔ ÁÂÏÕÔ ÇÏÉÎÇ ÔÏ 3ÏÕth Dakota from Scotland; it 
is also a metaphor about need, a need for change in Scottish childcare policy and 
practice. This is not to denigrate education, social work or residential practice in 
3ÃÏÔÌÁÎÄȟ ÁÌÌ ÏÆ ×ÈÉÃÈ ÈÁÓ ÃÏÎÔÒÉÂÕÔÅÄ ÍÕÃÈ ÔÏ ÔÈÅ ÆÉÅÌÄȭÓ ÕÎderstanding about 
care and development. However, our childcare practices need to be fit for the 
21st Century and they need to embrace ideas from many fields and cultures. 
#ÏÎÓÅÑÕÅÎÔÌÙ ÔÈÉÓ ÒÅÐÏÒÔ ÉÓ Á ÓÅÁÒÃÈ ÆÏÒ ȰÃÏÎÓÉÌÉÅÎÃÅȱȟ ɉ×ÉÓÄÏÍ ÆÒÏÍ ÍÁÎÙ ÆÉÅÌÄÓɊ 
and will draw on ideas from science, religion, psychology and contemporary 
resilience thinking.  
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Makoce                      
  

Wanagiyata     
 

Wacipi      
 

Wakanyeja      
 

Mahpiya Luta Owayawa   
 
 

 
6.4 The training I encountered in South Dakota 
was an example of consilience, based on tribal 
wisdom on child rearing, psychology, psychiatry and 
neuroscience. Entitled RAP and ToT, these courses 
had small unpretentious titles belying some very 
significant concepts in childcare. RAP being 
Response Ability Pathways; a resilience based 
childcare intervention strategy which uses the 

ȰCircle of Courageȱ, to claim and support youth. I will discuss RAP training later 
in this paper so I will not say too much here, but it is important to emphasise at 
this stage, that RAP is holistic as a strategy for engagement with young people in 
a respectful way.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6.5 RAP can confront and challenge youth when it looks at destructive 
behaviour and thinking, yet it does not attack the person, does not pathologise 
behaviour and is not a coercive strategy. ToT or to give the training its full title, 
Training of Trainers of RAP, trains one as a trainer in RAP techniques and 
philosophy.  
 
6.6 RAP pioneers in the USA, Larry Brendtro, Martin Brokenleg and Steve Van 
Bockern have closely worked with first nation peoples in the US to integrate the 
best of western childcare thought with the wisdom of indigenous cultures and 
emerging research in positive youth development. These models have been 
ÄÅÖÅÌÏÐÅÄ ÓÅÑÕÅÎÔÉÁÌÌÙ ÓÉÎÃÅ ÔÈÅ ÅÁÒÌÙ ρωωπȭÓ ÁÎÄ ÈÁÖÅ ÂÅÅÎ ÅØÐÏÒÔÅÄ 
throughout the world, from Australia to South Africa, from North America to 
)ÎÄÉÁȢ -Ù ÖÉÓÉÏÎ ×ÁÓ ÔÏ ÂÒÉÎÇ ÔÈÅ ÔÈÏÕÇÈÔÓ ÁÎÄ ÐÒÁÃÔÉÃÅÓ ÏÆ ÔÈÉÓ ȰÒÅÓÉÌÉÅÎÃÅ 
ÒÅÖÏÌÕÔÉÏÎȱ ÔÏ Á 3ÃÏÔÔÉÓÈ ÁÕÄÉÅÎÃÅȢ 3Ïȟ ×ÈÁÔ ×ÁÓ ÔÈÉÓ ÅØÐÅÒÉÅÎÃÅ ÌÉËÅȩ 

 

The Land 
 

The Spirituality   (the place of the Spirits)  
 

The Pows-Wows 
 

The Children  
 

The Red Cloud Indian School  

 



 7 

RAP ȰÐÉÎÇȟȱ in South Dakota? 
                                  

6.7 The training in South Dakota was an 
exceptional experience. I encountered stunning 
dramatic landscapes; desert, mountains, 
waterfalls and roaming plains, where it was not 
hard to imagine the millions of buffalo that once 
grazed there. To come here felt like I could touch 
and taste history, not just of European forbears 
but also of the indigenous peoples.  
 
6.8 Touching that history however was bitter 
sweet, mixed as it was between the pioneer and 

the pain.  As a white European I entered a landscape that closely resembled parts 
of Scotland, but unlike Scotland it had sun. Parallels with Scotland lay all around 
in the physical landscape as can be seen in the above photograph which would 
not be out of place had it been taken in places like Perth or Oban.  
 
6.9 Historically the Black Hills were also tragically connected to Scotland.  It 
×ÁÓ Á 3ÃÏÔȭÓ ÔÒÁÐÐÅÒ ÉÎ ÔÈÅ "ÌÁÃË (ÉÌÌÓ ÔÈÁÔ ÓÐÁÒËÅÄ ÏÆÆ ÔÈÅ 'ÏÌÄ 2ÕÓÈ ÏÆ ÔÈÅ ÌÁÔÅ 
ρψφπȭÓȢ  (Å ÄÉÓÃÏÖÅÒÅÄ ÇÏÌÄ ÉÎ Á ÒÉÖÅÒ ÌÅÓÓ ÔÈÁÎ Á ÍÉÌÅ ÆÒÏÍ ÔÈÅ ÔÒÁÉÎÉÎÇ ÖÅÎÕÅ ÉÎ 
Spearfish Canyon. At this time America had just come through a bloody civil war 
and its economy was in ruins.  An economic depression had descended post the 
Civil War and the discovery of gold led to an influx of white Europeans into these 
sacred hills with the dangled prospect of instant riches.  
 
6.10 Promises and treaties previously struck with the indigenous peoples here 
were torn up and the consequent robbery and rape of these lands led to the 
destruction of a vibrant and extraordinary culture.  
 

 
 
 
 

 
 
 
 
 
 
 
 
6.11 As the Gold Rush progressed, European peoples took the land and 
possessions of the Lakota peoples and massacred the buffalo without 
consideration of Lakota rights. Starved into submission, humbled and humiliated 
the Sioux were scattered as far North as Canada, or corralled in reservations.   

 

 

Ȱ4ÈÅ ×ÈÉÔÅ ÍÁÎ És in the Black Hills like 
maggots and I want you to get them out just as 
quick as you can. The chief of all thieves 
[General Custer] made a road into the Black 
Hills last summer and I want the Great Father 
ÔÏ ÐÁÙ ÔÈÅ ÄÁÍÁÇÅ #ÕÓÔÅÒ ÈÁÓ ÄÏÎÅȱȢ 
(Baptiste Good, 1865)     Ȱ"ÕÒÙ ÍÙ (ÅÁÒÔ ÉÎ 7ÏÕÎÄÅÄ +ÎÅÅȱ 
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7. The Spirit of Crazy Horse ɀ Family, Community 
and Courage 

 

             
 
 
 
7.1 Crazy Horse was a celebrated war chief of the Oglala, Sioux (1840 -1877). 
(Å ÉÓ ÍÏÓÔ ÆÁÍÏÕÓ ÆÏÒ ÈÉÓ ÄÅÅÄÓ ÉÎ #ÕÓÔÅÒȭÓ ÄÅÆÅÁÔ ÉÎ ÔÈÅ Ȱ"ÁÔÔÌÅ ÏÆ ÔÈÅ 'ÒÅÁÓÙ 
'ÒÁÓÓȟȱ ɉ,ÉÔÔÌÅ "ÉÇ (ÏÒÎɊ ÉÎ ρψχφȢ  (ÉÓ ÉÎÖÏÌÖÅÍÅÎÔ ÉÎ Á ÒÅÐÏÒÔ ÁÂÏÕÔ ÃÈÉÌÄÃÁÒÅ 
and resilience may therefore seem odd.  I draw attention to Crazy Horse, not just 
for his heroism, which had many resilient qualities but also for his way of life, for 
ÔÈÅ ,ÁËÏÔÁ ÃÕÌÔÕÒÅ ÉÎ ÃÈÉÌÄ ÒÅÁÒÉÎÇ ÁÎÄ ÆÏÒ ÔÈÅ ȰÃÕÌÔÕÒÁÌ ÔÁÉÌȱ ɉ"ÒÏËÅÎÌÅÇȟ ςππυɊ 
we import into how we raise our children in Scotland. 
 
 

7.2 General Harold G Moore, US 7th Cavalry, writing in his (1992) book;  We 
were soldiers once and young; about war in Vietnam, wrote of Crazy Horse: 

 
 

 
 

  
 
 
 
 
 
 
 

 
 
Moore outlined the qualities of Lakota society as being that 
 

Ç each person had a responsibility for the well -being of others  
Ç they were all connected  
Ç everyone was related  

 

These may seem alien to modern western cultures, but have been a tenet of 
tribal cultures throughout human history. These tenets are located in the Circle 
of Courage, which will be discussed later in this paper. 

Hal Moore, US 7th Cavalry 1964 

One does not sell the earth 
upon which the people walk  

 
Tashunka Witko - Crazy 

Horse, 1875  

Ȱ7ÈÅÎ #ÒÁÚÙ (ÏÒÓÅ ×ÁÓ Á ÂÁÂÙ ÈÅ ÎÕÒÓÅÄ ÆÒÏÍ ÔÈÅ 
breast of every woman in the tribe.  The Sioux raised 
their children that way.  Every warrior called every 

woman in the tribe mother. Every older warrior they 
called grandfather. 

 
Now the point here is they fought as a family.  

Take care of your men. Teach them to take care of 
each other 

Ȭ#ÁÕÓÅ ×ÈÅÎ ÔÈÉÓ ÓÔÁÒÔÓȣ ÅÁÃÈ ÏÔÈÅÒ ÉÓ ÁÌÌ ×ÅÒÅ ÇÏÎÎÁ 
ÈÁÖÅȱ 
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7.3 Crazy Horse met an undignified death a year after Little Big Horn, when 
he surrendered his starving people to the US Army. Cynically asked by a white 
ÃÁÖÁÌÒÙ ÏÆÆÉÃÅÒȠ ȰWhere are the Souix lands now?  Crazy Horse pointed south and 

ÁÎÓ×ÅÒÅÄȟ ȰMy lands are where my dead lie buriedȱȢ  
 

 

 
 

 
 

 

 
 
 
 
 
 
 
 
 

 

7.4 Crazy Horse was stabbed in the back by a US soldier and died in 1877. 
White culture, but not the Lakota peoples, forgot this respected war leader. He 
was honoured in the twentieth century (1948) by the South Dakotan Lakota 
peoples when they commissioned Polish sculptor Korczak Ziolkowski, to sculpt 
Crazy Horse from a mountain.  Started in 1948, work continues to this day.  In 
ÔÈÅ ρψχπȭÓ #ÒÁÚÙ (ÏÒÓÅȭÓ ÃÏÕÒÁÇÅÏÕÓ ÓÔÒÕÇÇÌÅ ÌÅÄ ÎÏÔ ÏÎÌÙ ÔÏ ÈÉÓ ÄÅÓÔÒÕÃÔÉÏÎ ÂÕÔ 
ÁÌÓÏ ÔÏ ÔÈÅ ÄÅÓÔÒÕÃÔÉÏÎ ÏÆ Á ÃÕÌÔÕÒÅ ÔÈÁÔ ÈÏÎÏÕÒÅÄ ÃÈÉÌÄÒÅÎ ÁÓ ȰÓÁÃÒÅÄȱȢ 
  
 
 

 
 

 
 
7.5 Though Lakota dialects have various regional differences the words for 
ÃÈÉÌÄÒÅÎ ÉÎ ÁÌÌ ÔÒÁÎÓÌÁÔÅÓ ÁÓ Ȱsacred beingȱȢ 4ÈÉÓ ÉÓ ÃÌÅÁÒÌÙ Á ÒÅÓÐÅÃÔÆÕÌ ÄÅÐÉÃÔÉÏÎ 
of children and is culturally similar to many tribal cultures around the world. 
Tribal cultures are rooted in the interdependence necessary for survival, where 
extended family kinships are fostered and respected. This interdependence 
required responsibility and care from all, where children had many relatives. 
 
 

7.6 Though all human cultures are descendents of a tribal past, western 
ÓÏÃÉÅÔÉÅÓ ÓÅÅÍ ÔÏ ÈÁÖÅ ÆÏÒÇÏÔÔÅÎ ÔÈÅÉÒ ÒÏÏÔÓ ÁÎÄ ÈÅÒÉÔÁÇÅȢ 4ÈÉÓ ȰÁÍÎÅÓÉÁȱ ÁÂÏÕÔ 
their tribal pasts is reflected in the treatment of their children and youth and 
may have a bearing on the generational disconnection many young people feel. 

Wooden Carving of Crazy Horse, 
Crazy Horse Memorial, South Dakota 

Crazy Horse Mountain Carving, South Dakota 
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8. A Cultural Tail 
 

8.1 Martin Brokenleg (1997), co-author of the iconic work Reclaiming Youth 
at Risk, 1990 reported that: 
 

ȰOur worldviews are shaped by our cultural and family 
attachments. Each of us drags around a cultural tail  a thousand 
ÙÅÁÒÓ ÌÏÎÇȣȱ  
 

In my cultural tail I can recall being told by my grandmother, whom I deeply 
ÌÏÖÅÄȟ ÔÈÁÔ ÉÔ ×ÁÓ ÎÏÔ ÐÏÌÉÔÅ ÆÏÒ ÃÈÉÌÄÒÅÎ ÔÏ ÂÅ ȰÈÅÁÒÄȱ ÉÎ ÁÄÕÌÔ ÃÏÍÐÁÎÙȢ )Î ÏÔÈÅÒ 
words, children in adult company should be seen, but certainly not heard.  My 
gran was also very clear that if you spared the rod, you spoiled the child, so I was 
often physically chastised for wrongdoing.  This is what she had been taught by 
her parents and grandparents. These value bases were handed down to her 
children.  Was this upbringing cruel?  Not at the time and not from my standpoint 
as a child in that culture.  Consequently, I have in the past, I am ashamed to say, 
also physically chastised my children for wrongdoing.  Thus is the power of the 
cultural tail.  
 
8.2 Contrast my cultural tail with that of Standing Bear: 
 

Ȱ4ÈÅ ÄÁÙÓ ÏÆ ÍÙ ÉÎÆÁÎÔÈÏÏÄ ÁÎÄ ÃÈÉÌÄÈÏÏÄ ×ÅÒÅ ÓÐÅÎÔ ÉÎ 
surroundings of love and care. In manner, gentleness was my 
mother's outstanding characteristic. Never did she, nor any of my 
caretakers, ever speak crossly to me or scold me for failures or 
ÓÈÏÒÔÃÏÍÉÎÇÓȱȢ ɉ3ÔÁÎÄÉÎÇ "ÅÁÒȟ υύχχȟ ÐȢ ψϊɊ 

  

 
 

 

8.3 The impact of our cultural tail therefore reflects deeply in how we see 
children in our society. It certainly reflects in how Scottish society treats its 
children in general. Does Scottish society value its children? Does it see its 
children as sacred?  
 

I leave these questions hanging.  However, 
 

 when I see youth viewed with fear and suspicion  
 ×ÈÅÎ ) ÓÅÅ ÔÈÅÍ ÐÕÓÈÅÄ Á×ÁÙ ÂÙ ÔÈÅ ÕÓÅ ÏÆ ȰÍÏÓÑÕÉÔÏ ÁÌÁÒÍÓȱ  
 when I see youth unsure of their position in society  

 

I wonder whether we have valued our children in the same way as the Lakota 
and ask whether we have something we need to re- learn. 

 

Ȱ#ÁÎÃÅÇÁȱ  ɀ  the drum  
 

Without the drum, the heartbeat of mother earth 
the Lakota culture would not be.  
 
The drum is healing, the drum is spirit, and the 
drum is happiness. 
 

$ÅÎÎÉÓ Ȱ%ÁÇÌÅ 3ÐÉÒÉÔȱ   ÁÔ 2!0 4ÒÁÉÎÉÎÇ ςππω  
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9. Multi -Disciplinary Training and Thinking 
 

9.1 Coming to South Dakota gave me the opportunity to encounter cutting 
edge training in resilience.  It gave me opportunity to listen, learn, to participate 
and also to learn to teach.  Part of the training I encountered was the Training of 
Trainers Course.  The ToT was an integral component of the trip to South 
Dakota; part of my remit from the ADSW was to bring back what was learned 
here, for it to be placed in a Scottish care context and for training to be offered 
back home.  
 
9.2 One the most striking aspects of the RAP training in South Dakota was the 
Multi -Disciplinary nature of it. On the basic RAP Course there were 40 people. 
Participants came from a range of professions involved with youth in difficulty; 
Paediatricians, Teachers, Academics and Students, Mental Health Nurses and 
Social Workers, Clergy, Police, Child & Youth Care professionals, Youth 
Councillors and the Military, (National Guard).   
 
9.3 Some had come to the training as it had been made mandatory by their 
organisation; however, most were there strongly motivated to the promotion of 
resilience with troubled youth. 
 
 

 
 
 

9.4 Experience in the field was also varied; some had been working with 
youth for only a few years, some for twenty or thirty years. Some worked in 
inner-city schools, others with indigenous peoples, and others with youth 
offenders, some with substance users, some, though not many within residential 
programmes. However, the spirit and willingness to learn was fascinating 
despite some challenges to professional cultures and thinking.  
 
9.5 The training challenged participants to think of problematic behaviour as 
opportunities for engagement with troubled youngsters. It challenged workers 
to consider the pain beneath problem behaviour and consider responses related 
to need rather than punishment. At the end of the training there was a 
graduation and parting ceremony hosted by Steve Van Bockern (trainer and co-
author of Reclaiming Youth at Risk). 

 
 

RAP Course Participants  
South Dakota 2009 
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10. The Resilience Revolution 
 

10.1 The concept of resilience has rapidly gained currency in the UK over the 
last decade. Resilience, however, is not a new concept in child and youth work. 
Twelve years ago Gilligan (1997) reporting on the importance of resilience in 
child placement practice indicated: 
 

Resilience refers to qualities, which cushion a 
vulnerable child from the worst effects of adversity in 
whatever form it takes and which may help a child or 
young person to cope, survive and even thrive in the 
face of great hurt and disadvantage . 

 
10.2 Gilligan was amongst a number of academics and researchers in Ireland 
and UK (Daniel, Wassell, Gilligan, 1999), looking at resilience creation as a 
supportive tool for youngsters in adversity. At the same time in North America 
and Canada writers were looking at the factors that were associated with 
resilience which shifted away from fix it approaches in child care to ones which 
focused on specific strengths that bolster courage and determination to persist 
despite difficult odds, (Laursen, 2002).  
 
10.3 A resilience revolution has blossomed over the last decade and has 
moved from a view that resilience was predominantly about vulnerability and 
risk towards an understanding that resiliency is innate in us all and can be 
nurtured into resilient coping. As the South African Psychologist, Dr M Ramphele 
ÒÅÐÏÒÔÓȟ Ȱȣ ÇÉÖÅÎ ÓÕÆÆÉÃÉÅÎÔ ÓÕÐÐÏÒÔ ÈÕÍÁÎÓ ÃÁÎ ÄÅÆÙ the odds and become 
ÁÇÅÎÔÓ ÏÆ ÈÉÓÔÏÒÙȱȟ ɉςππςɊȢ 2ÅÓÉÌÉÅÎÃÅ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÈÁÓ ÔÈÅÒÅÆÏÒÅ ÍÏÖÅÄ 
towards the view that resilience can be defined as both an outcome and a 
process.  The resilience outcome is now thought to be emotional well-being 
against the odds; the resilience process - adaptability in the face of adversity, (du 
Toit, 2005). 
 
10.4 As an intervention model RAP adds to resilience understanding given its 
grounding in resilience research. RAP also utilises developments in brain science 
to understand what is happening for troubled children. RAP promotes the view 
that momentɀby-moment interactions with troubled young people by helping 
adults can nurture resiliency.  
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11. So Lets Talk About RAP  
 

Ȱ#ÈÉÌÄÒÅÎ ÏÆ ÃÈÉÌÄÒÅÎ ȣ ÆÒÏÍ ÔÈÅÉÒ ÍÁÍÁȭÓ ÌÁps 
ÈÏÐ ÄÏ×Î ÔÏ ÔÈÅ ÇÒÏÕÎÄ ÔÏ ÂÅ ÔÁËÅÎ ÉÎ ÔÒÁÐÓȱȢ 

 
11.1 Having worked with young people in trouble for 

over twenty-five years I have seen interventions and theoretical understanding 
with children come and go. Some theories endure - things like attachment and 
resilience work, (Brendtro et al, 1990, Cairns, 2002, Daniel, Wassell, Gilligan, 
1999, 2002, Hughes, 2006), which rely on relational care to progress 
development with troubled young people. Some I have seen decline in their 
influence like social learning theory (Bandura, 1977) and behaviourism (Skinner, 
ρωφωɊ ×ÈÉÃÈ ) ÁÍ ÇÌÁÄ ÔÏ ÈÁÖÅ ÓÅÅÎ ÌÏÓÅ ÉÎÆÌÕÅÎÃÅȟ ÈÁÖÉÎÇ ÙÅÔ ÔÏ ÓÅÅ Á ȰÐÏÉÎÔÓ 
ÓÙÓÔÅÍȱ ÅÖÅÒ ÈÁÖÉÎÇ ÌÏÎÇ ÔÅÒÍ ÂÅÎÅÆÉÔÓ ÆÏÒ ÙÏÕÎÇ ÐÅÏÐÌÅ ÓÔÒÕÇÇÌÉÎÇ ÔÏ 
understand what is happening to them. 
 
11.2 However, in ÓÁÙÉÎÇ ÔÈÁÔȟ ) ÁÍ ÎÏÔ ÇÏÉÎÇ ÔÏ ÔÒÙ ÁÎÄ ÓÅÌÌ ÁÎÙÏÎÅ Á ȰÎÅ× ÃÈÉÌÄ 
ÃÁÒÅ ÔÒÕÔÈȱȢ )Æ ÁÎÙÔÈÉÎÇȟ 2!0 ÂÒÉÎÇÓ ÕÓ ÂÁÃË ÔÏ ×ÈÁÔ ×Å ÓÈÏÕÌÄ ÎÏÔ ÈÁÖÅ ÆÏÒÇÏÔÔÅÎ 
in the first place, that is, if children are respected and adults help them belong 
and feel emotionally safe then these children will developmentally grow, even 
those who have suffered the greatest adversity.  
 
11.3 Caring adults need to give young people a map, a social learning map, to 
help children feel they matter. To provide the map, adults must to respond to the 
ÎÅÅÄÓ ÏÆ ÙÏÕÎÇ ÐÅÏÐÌÅ ÒÁÔÈÅÒ ÔÈÁÎ ȰÒÅÁÃÔ ÔÏ ÂÅÈÁÖÉÏÕÒȟȱ ɉ"ÒÅÎÄÔÒÏ Ǫ ÄÅ 4ÏÉÔȟ 
2005).  
 

12. The Circle of Courage                            
 

12.1 RAP uses the circle of courage  model (below), which is a First Nation 
American medicine wheel, in this instance, Lakota. Medicine wheels are places 
where native peoples come together in celebration, reflection, teaching, decision-
making, healing and restoration. Gilgun (2002) informs that medicine wheels 
represent native values such as wisdom, relationship, balance and connection. 
They are where basic needs are interconnected and mutually dependent. 

 

 
 

Rose (2009) informs:  Ȱ4ÈÅ ÃÉÒÃÌÅ ÉÎÔÅÇÒÁÔÅÓ .ÁÔÉÖÅ !ÍÅÒÉÃÁÎ 
philosophies of child rearing, the heritage of early pioneers in 
education and youth work, and cont emporary resilience 
ÒÅÓÅÁÒÃÈȱȢ 
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12.2 The wheel has four domains; generosity , belonging , mastery  and 
independence  the four developmental arenas of life. The number four is sacred 
to the Lakota culture as it is symbolic of standing in the middle of a circle with 
four directions from which to choose. Whilst the quadrants of the circle of 
courage are separate, they are also part of the whole. They are interconnected, a 
map if you like, covering the north, south, east and west, of 
life and the lifespace. The four areas are focused on the 
universal growth needs of children. If these needs of life 
are not in balance, then the circle is broken.  
 
 
 
 
 

 
 
 
 
 

 
 
 
 

12.3 We see examples of broken circles when young people are rejected or 
failing at school. These are young people who struggle to belong in their family, 
their community and their school. Many of these young people seek belongings 
artificially, in gangs or delinquent subcultures in drugs and crime.  These are our 
youth who are troubled or troublesome.                                                   
 
12.4 We may also see broken circles in other areas such as mastery or 

independence.  Larson (2000) reports that Ȱmost at risk youth have 
experienced so much failure in their young lives that they no 
longer believe ÔÈÅÙ ÃÁÎ ÓÕÃÃÅÅÄ ÁÔ ÁÎÙÔÈÉÎÇȱ.  Many of these children 
seem to be drowning in an ocean of self-perceived inadequacy, (Brooks, 2007, 
p.11). These are the youngsters who struggle to connect and maybe for very 
legitimate reasons relationally resistant and adult wary. The clear implication 
ÈÅÒÅ ÉÓ ÔÈÁÔ ÃÈÉÌÄÒÅÎȟ ×ÈÏ ȰÃÁÎȭÔ ÔÒÕÓÔȟ ÃÁÎȭÔ ÌÅÁÒÎȱȢ 
 

 
 
 
 

 
Ȱ4ÈÅÙ ÈÁÄ ×ÈÁÔ ÔÈÅ ×ÏÒÌÄ ÈÁÄ ÌÏÓÔȢ 4ÈÅÙ ÈÁÖÅ ÉÔ ÎÏ×ȣȢ 

Be it for now, or a hundred years from now, or a 
ÔÈÏÕÓÁÎÄ ȣ  

So long as the race of humanity shall survive   
ÔÈÅ )ÎÄÉÁÎ ËÅÅÐÓ ÈÉÓ ÇÉÆÔ ÆÏÒ ÕÓ ÁÌÌȱȢ 

 

John Collier  
 

ȰIn almost all tribal cultures in the world, the 
broader community provides strong support to 
ÔÈÅ ÃÈÉÌÄȭÓ ÎÁÔÕÒÁÌ ÐÁÒÅÎÔÓȢ &ÒÏÍ ÔÈÅ ÂÅÇÉÎÎÉÎÇ 
of time, some mothers have been too immature, 
too stressed, lacking in parenting skills, or 
absent through dying yo ung. But always, a 
ÓÁÆÅÔÙ ÎÅÔ ÏÆ ËÉÎ ×ÏÕÌÄ ÈÅÌÐ ÆÉÌÌ ÔÈÅ ÇÁÐȱȢ 
 

 (Larson, 2000)  
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12.5 For these young people to be re-claimed, adults need to meet their 
growth needs, recreating belonging in placement and give opportunities for 
acquiring skillÓ ÉÎ ÃÌÁÓÓÒÏÏÍÓ ÓÅÅËÉÎÇ ÏÕÔ ÔÈÅÉÒ ȰÉÓÌÁÎÄÓ ÏÆ ÃÏÍÐÅÔÅÎÃÅȱɉ"ÒÏÏËÓȟ 
2007), whether these young people live at home, in residential settings, foster 
care placements, in schools or communities.  
 
12.6 Belonging, therefore, is best created through opportunities to form 
trusting bonds of attachment that lead children to know that they are important 
to someone. Mastery requires opportunities for creative problem solving to meet 
goals for achievement.  Likewise independence is fostered when opportunities 
are given to grow in responsibility and autonomy, fostering a sense that a 
youngster is in charge of their life. Generosity is nurtured when opportunities 
are afforded for youth to show concern in acts of kindness and altruism.  
 
12.7 When these growth needs are met then young people thrive, however, 
when these growth needs are not met or stifled, young people struggle and feel 
lost and unclaimed. Many youth in care settings are the youth described above. 
To reclaim them is to recover and redeem something that has been devalued.  
When this recovering is done effectively the circle comes back into balance. The 
circle of courage concepts is of particular relevance to my work arena in 
residential practice, but has, in my opinion relevance and applicability in all 
childcare arenas. The circle of courage model provides a place to start our daily 
work with young people. 

 
 
 
 
 
 
 
 
 
 

 

13. Practical Applications of RAP   
 
13.1 As the name suggests RAP opens pathways of communication between 
adult and youth. It seeks to connect, clarify  and restore  harmony; supporting 
both adult and youth to take responsibility for creating balance. RAP is a 
practical framework for intervention, located in real life situations. It is 
grounded in strength-based psychology. It shifts the focus from fixing deficits to 
developing strengths both in the youth and the worker. A central theme of RAP 
is children who overcome difficulties have connections to caring adults, who 
bolster their courage and determination to persist despite difficult odds, 
(Laursen, 2003). 
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13.2 An example of this can be seen in the notion of connection.  
 
For workers response  abilities are built via: 
 

    Treating youth with concern to build trust 
 Recognising the pain beneath a problem 
 Responding to the need of the youth rather than reacting to crisis 

 
For young people response abilities  are promoted by: 
 

 Finding persons to trust and who treat them with concern 
 Being able to express pain without causing problems for others 
 Being able to seek supportive adults and peers in times of crisis 

 
13.3 As can be seen above these response abilities are built on respect, mutual 
respect. For worker and youth they are the two faces of the same coin. Whilst the 
above examples are focused on connection, the same is focused in reciprocal 
responses for worker and youth in issues of clarification and restoration.  
 
For Workers seeking to clarify a difficulty they may seek to:  
 

 Approach difficult events as teaching moments that have logic and motive 
behind behaviour 

 
For Young People : 
 

 It might simply to be afforded the opportunity to turn events into 
opportunities to grow and to explore the thinking and goals behind the 
present behaviour 

 
13.4 For youth to be given these opportunities adults must attempt to put 
away punitive notions of dealing with troubled youth with punishment or 
counter-aggression. This is culturally difficult for adults given our adult centric 
world, where children are told what to do and how to do it. It means giving away 
some power, to seek connection rather than conflict. Within these interventions 
opportunity is sought to connect; respect is given; strengths are acknowledged 
and all with the goal of the restoration of balance and resolution of the problem.  
 
13.5 !Ó ɉ2ÏÓÅȟ ςππωɊ ÉÎÄÉÃÁÔÅÓȟ Ȱȣ ÔÈÅ ÁÉÍ ÉÓ ÔÏ ÂÕÉÌÄ ÌÁÓÔÉÎÇȟ ÒÅÓÉÌÉÅÎÔ 
ÒÅÌÁÔÉÏÎÓÈÉÐÓ ÓÏ ÔÈÁÔ ÃÈÉÌÄÒÅÎ ÃÁÎ ÔÈÒÉÖÅȱȢ 2!0 ÔÈÅÒÅÆÏÒÅ ÓÅÅËÓ ÔÏ ÓÔÒÅÎÇÔÈÅÎ 
natural abilities to connect and be connected in order to gain support. It seeks 
clarity in the challenges encountered and seeks to restore harmony in belonging, 
mastery, independence and generosity.  
 
13.6 RAP can be used in immediate short-term interventions such as crisis 
intervention situations. It also has long term applications creating positive and 
proactive cultures and philosophies of care in classes and care settings. I will 
return to the applications of RAP later when I advise how RAP could be included 
in training, induction, and intervention strategies in East Lothian. 
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14. Ȱ4/4ȱ in RAP 
 

14.1 4ÈÅ 4ÒÁÉÎÅÒÓȭ #ÏÕÒÓÅ ×ÁÓ ÏÎ Á ÆÁÒ ÓÍÁÌÌÅÒ ÓÃÁÌÅ ÔÈÁÎ 2!0 ×ÉÔÈ ÏÎÌÙ ρτ 
people. It focused on effective training presentations and teaching techniques for 
the RAP material. Of particular interest however was the teaching and 
ÄÉÓÃÕÓÓÉÏÎÓ ÏÎ ȰÂÒÁÉÎ ÓÃÉÅÎÃÅȱȟ ÁÎÄ ÁÒÅÎÁ ÏÆ ÅØÐÌÏÒÁÔÉÏÎ ÓÃÉÅÎÃÅȟ ×ÈÉÃÈ ÉÓ ÓÔÉÌÌ 
embryonic but is now emerging from the shadows to inform some of the 
pioneering work in human resiliency.  
 
14.2 Also of interest on the TOT Course was teaching on pain -based 
behaviour.  I will cover both these areas in further sections, however it is 
important to note that these subject areas are now of significant interest to 
contemporary resilience researchers as human brains are clearly resilient, but 
they interact with our physical emotional experiences, delaying or accelerating 
brain growth as a result. 
 
 As understanding grows in these areas it brings home the truth of the words 
penned by American poet, Oscar Brown Jnr. (2004): 
 

 
 
 
 

 

15. Deep Brain Learning 
 

 
 

15.1 The eminent psychologist Bruce Perry (2008) reports: 
 

ȰWithout understanding the basic principles of how the brain 
develops and changes, we cannot expect to design and 

implement effective interventions,ȱ  
 

0ÅÒÒÙȭÓ ÁÓÓÅÒÔÉÏÎ ÁÂÏÕÔ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÈÏ× ÔÈÅ ÂÒÁÉÎ ×ÏÒËÓ ÉÓ ÁÎ ÉÍÐÏÒÔÁÎÔ ÏÎÅȢ 
Working with traumatised young people requires skill and patience. It also 
requires knowledge and understanding. 

 
 
  
 
 
 

Larry Brendtro during training  
South Dakota 2009 

Ȱ#ÈÉÌÄÒÅÎ ÏÆ #ÈÉÌÄÒÅÎȣ7ÈÉÌÅ ÙÏÕÎÇ ÁÎÄ 
sweet. Are damned and programmed for 
ÆÕÔÕÒÅ ÄÅÆÅÁÔȱȢ 
 

Oscar Brown Jnr. 
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15.2 Much of the focus of Perry and others (Weisz, 2002, Wexler, 2006, 
Brendtro, Mitchell & Hall, 2009) has been to understand what happens in brain 
development and what impact brain science can have on understanding 
problematic behaviour.  Brendtro (2009) informs: 
 

Learning is not just neurons chasing blind trails through 
the cerebral woods. Instead, the human brain uses inbuilt 
maps to help us learn what is most important for survival.   

 
15.3 The TOT Course explored how emotional trauma impacts physically on 
brain development, as well as physical development and emotional learning. 
Stress is a factor underlying most emotional and behavioural difficulties, 
(Bradley, 2000), and stress causes emotional pain. Defensive responses to pain 
ÁÎÄ ÔÈÒÅÁÔÅÎÉÎÇ ÓÉÔÕÁÔÉÏÎÓ ɉ!ÎÇÌÉÎȟ ςππςɊȟ ÆÒÏÍ ÔÒÏÕÂÌÅÄ ÙÏÕÔÈ ÁÎÄ ÔÈÅ ȰÐÒÉÖÁÔÅ 
ÌÏÇÉÃȱ ÉÔ ÓÐÁ×ÎÓ ×ÉÔÈÉÎ ÔÈÅ ÉÎÄÉÖÉÄÕÁÌ ɉ3ÅÉÔÁȟ ςππυɊȟ ÉÍÐÁÃÔÓ ÎÅÇÁÔÉÖÅÌÙ ÏÎ ÔÈÅ 
growth of neurons pathways within the brain.   
 
15.4 However, whilst problematic emotional experiences are damaging, the 
ÂÒÁÉÎȭÓ ÒÅÍÁÒËÁÂÌÅ ÃÁÐÁÃÉÔÙ ÆÏÒ ÃÏÎÔÉÎÕÅÄ ÇÒÏ×ÔÈ ÍÅÁÎÓ ÔÈÁÔ ÍÁÎÙ ÏÆ ÌÉÆÅȭÓ 
traumas are reparable if we as helping, respectful adults, are willing to connect 
with the youth, clarify the issues involved and restore the balance by modelling 
and shaping these learning experiences. Skilled staff in residential facilities; in 
social work offices, in schools and foster care settings can create opportunities 
for youth to engage in emotional learning. These learning experiences stimulate 
neuron communication in the brain and brain growth may then occur. 

 
15.5 RAP teaching emphasises that when children learn, the neurons in the 
brain fire and seek connections with other neurons. Biologically, when neurons 
fire together they also wire together and become connected. This is true in 
cognitive and emotional learning. 

 

16. Pain, Lots of Emotional Pain  
Understanding Pain Based Behaviour 

 
16.1 The challenges and experiences of ordinary adolescence can at times be 
overwhelming, frightening and at times painful and difficult. For at risk 
adolescents the pressures of this period of the life path can be hugely 
problematic particularly as they struggle to find their identity in face of peer 
pressure. At this time these adolescents may experiment with drugs, freedom 
and sex, and often place themselves in situations where the outcomes might be 
harmful.  It is therefore imperative for professionals to understand what it 
means to be a troubled or at risk youth. 
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16.2 Youth who have attachment difficulties often develop internal models of 
themselves as being unloved or unlovable, (Bowlby, 1982). These are the 
children with frayed human bonds and often these children and youth are 
aggressive, full of rage and in care. They push helping adults away, challenging 
our systems and our (adult) pride at the same time. Their aggression towards 
adults, particularly those adults who are threatening or who are not meeting 
their needs, is often met with adult responses of rejection or punishment, and 
our systems, are unfortunately, geared to responding to behaviour rather than 
ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÔÈÅ ȰÐÒÉÖÁÔÅ ÌÏÇÉÃȱ ÁÂÏÕÔ ÔÈÅÓÅ ÃÈÉÌÄÒÅÎȭÓ ÌÉÖÅÓ ÁÎÄ ÁÄÄÒÅÓÓÉÎÇ ÔÈÅ 
emotional pain they are in. 
 

16.3 Seita (2005), a now respected academic but who was a troubled child 
reports: 
 

Ȱ"eing taken away from my home made me believe I was 
shamefully different. My pitiful self-concept was rooted in 
ÆÅÅÌÉÎÇÓ ÔÈÁÔ ) ×ÁÓ ÄÁÍÁÇÅÄ ÇÏÏÄÓ ȣ )Ô ×ÏÕÌÄ ÂÅ ÙÅÁÒÓ ÂÅÆÏÒÅ ) 
×ÏÕÌÄ ÑÕÉÔ ÈÁÔÉÎÇ ÁÎÄ ÆÉÇÈÔÉÎÇ ÁÄÕÌÔÓȢȱ 

 

 
 

 
 
 
 
 
 
 
 

16.4 Over the last seven yearÓ ÔÈÅ ÔÅÒÍ Ȱpain -based behaviourȱ ÈÁÓ ÉÍÐÁÃÔÅÄ 
significantly on the field of childcare throughout the world. The term was 
initiated by the work of Jim Anglin (2002) who advises : 

  
Pain-based behaviour, either of an acting out or withdrawn nature; is 
triggered by the re-experiencing of psycho-emotional pain. The 
existence of this residue of unresolved past trauma makes interactions 
with troubled youth, in such pain, often unpredictable and volatile.  
   
16.5 !ÎÇÌÉÎȭÓ ÔÈÉÎËÉÎÇ ÏÎ ÐÁÉÎ-based behaviour has consequently challenged 
the more punishment-oriented models of childcare in our systems and brought 
forward thinking that reflects understanding of problematic behaviour as pain 
that needs to be resolved, rather than reactions to it that add more pain. It is 
important to note that the word punishment comes from the Latin word Poena, 
or pain - its literal translation. Punishment is inflicting pain to control behaviour.  
 
16.6 How effective punishment models actually are, is a debate for another 
time. However, whether it changes the behaviour of the person or paradoxically 
reinforces the very behaviour it is trying to discourage remains open to question. 
There is a school of thought however reflecting that, hurt people ; hurt people , 

 

Ȱ#ÈÉÌÄÒÅÎ ÏÆ ÃÈÉÌÄÒÅÎȣ ÁÒÅ ÔÒÁÐÐÅÄ ÂÙ 
adults,  
Who fail them and jail them to hide the 
ÒÅÓÕÌÔÓȱȢ 
 

Oscar Brown Jnr. 
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(Lakota saying), and consideration of the behaviours of problematic youth in 
this context should at least challenge notions of punitive coercion in our system. 
Ȭ#ÁÒÅÄ-ÁÂÏÕÔ ÐÅÏÐÌÅ ÕÓÕÁÌÌÙ ÄÏÎȭÔ ÈÕÒÔ ÏÔÈÅÒÓȟ ÕÎÌÏÖÅÄ ÁÎÄ ÕÎÃÁÒÅÄ ÁÂÏÕÔ ÐÅÏÐÌÅ 
ÄÏȢȭ 
 
16.7 RAP and TOT training have capitalisÅÄ ÏÎ !ÎÇÌÉÎȭÓ ÓÅÍÉÎÁÌ ×ÏÒË ÏÎ ÐÁÉÎȟ 
and have blended it with strength-based thinking on developmental needs as 
present in the Circle of Courage. This combination of thinking I feel may be 
potent in intervention strategies in all areas of social care work. It is my opinion 
that we should actively seek to develop the understanding of pain-based 
behaviour in our care and school settings in East Lothian and develop models of 
practice that seek to respond to needs rather than react to pain.  

 
 

17. The Homecoming ɀ Returning to Scotland 
Building on Existing Good Practice 

 
17.1 I am proud to say that I work for a Local Authority that has a reputation 
for high standards of social care practice. East Lothian has set its stall out on the 
provision of person-centred services, which promote social justice agendas. It 
ÈÁÓ ÇÁÉÎÅÄ Ȱ)ÎÖÅÓÔÏÒ ÉÎ 0ÅÏÐÌÅȱ ÓÔÁÔÕÓ ÁÎÄ ÈÁÓ ÓÏÕÇÈÔ ÔÏ ÉÎÖÏÌÖÅ ÓÔÁÆÆ ÁÎÄ ÓÅÒÖÉÃÅ 
users in shaping its services. East Lothian therefore has a reputation for building 
innovative and proactive services and interventions. 
 
17.2 )Î %ÁÓÔ ,ÏÔÈÉÁÎȭÓ ÒÅÓÉÄÅÎÔÉÁÌ ÃÈÉÌÄ ÃÁÒÅ ÓÅÒÖÉÃÅÓ ÆÏÒ ÉÎÓÔÁÎÃÅ ÔÈÅÒÅ ÈÁÓ 
been a proactive use of high quality consultation in areas such as attachment and 
resilience promotion (Sally Wassell), meaning-making (Thom Garfat), and team- 
teach child care models. The practice models that have been developed using 
consultancy are relational and focused on adults making connections with the 
children and young people they serve. As noted by Werner (1990), there is a 
clear association between the presence of a secure attachment relationship and 
resilience in the face of adversity.  
 
17.3 RAP would build upon and enhance these models as it has a clear and 
compatible philosophy of relational connection. It is my opinion that RAP can 
enhance current models given its focus on meeting the growth needs of youth 
rather than merely identifying a problem area for a child. An example of RAP 
compatibility with existing frameworks can be seen below. Wassell and Daniel 
(2002) for instance were highly influential in developing resilience 
understanding in the UK. They located resilience  within a framework of 
protective factors , vulnerability  and adversity  as can be seen below. 
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Vulnerability< ------ > Resilience

Protective factors

Adversity

<
--

--
--

>

 
17.4 7ÁÓÓÅÌÌ ÁÎÄ $ÁÎÉÅÌȭÓ ÍÏÄÅÌ ÌÉÎËÓ ÔÈÒÅÅ ÃÏÍÐÏÎÅÎÔÓ ÏÆ ÔÈÅ ÆÏÕÒ ÉÎ ×ÈÉÃÈ 
resilience can be promoted. They identify these areas as protective factors 

ÉÎÖÏÌÖÅÄ ÉÎ Á ÙÏÕÔÈȭÓ ÌÉÆÅȢ 

Vulnerability< ------ > Resilience

Protective factors

Adversity
<

--
--

--
>

 
 
Wassell and Daniel inform that these protective factors militate against the 
vulnerability the youth. As reported by (Daniel & Wassell, 2002): 

 
A resilience based approach focuses on maximising the likelihood of a 
better outcome for young people by building a protective network 
around them. The concept of resilience increasingly offers an 
ÁÌÔÅÒÎÁÔÉÖÅ ÆÒÁÍÅ×ÏÒË ÆÏÒ ÉÎÔÅÒÖÅÎÔÉÏÎȠ ȣ ÔÈÅ ÆÏÃÕÓ ÂÅÉÎÇ [on]  
potential a ÒÅÁÓ ÏÆ ÓÔÒÅÎÇÔÈ ×ÉÔÈÉÎ ÔÈÅ ÙÏÕÎÇ ÐÅÒÓÏÎȭÓ ×ÈÏÌÅ ÓÙÓÔÅÍ 

 
17.5 Likewise RAP using the Circle of Courage locates four domains of human 

need as the arena in which to promote resilience, i.e. belonging, mastery, 
independence and generosity. The RAP domains located in the Circle of 
Courage, provides a practical framework for the provision of and the 
meeting of, these needs, see table below. 

 

The Circle of Courage 
 

What it Provides 

Belonging 
 

Opportunity to establish trusting 
connections 
 

Mastery 
 

Opportunity to solve problems and 
meet goals 

Independence 
 

Opportunity to build self control and 
responsibility  

Generosity 
 

Opportunity to show respect and 
concern 
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17.6 The study of resilience could as well be framed as the study of human 
courage (Brendtro, 2004). The goal of intervention from helping adults with 
youth who are struggling is to promote this courage and reduce feelings of 
powerlessness and purposelessness. Consequently RAP focuses on 
 
17.7 RAP utilises resilience research but synthesises these domains into, 
attachment, achievement, autonomy, and altruism. As described by (Brendtro, 
ςππτɊȟ Ȱȣ successful coping requires the cultivation of inner strengths and external 
supports,ȱ ɉÐȢχυɊȢ  4ÈÅ 2!0 ÆÒÁÍÅ×ÏÒË ÌÏÃÁÔÅÄ ×ÉÔÈÉÎ ÔÈÅ #ÉÒÃÌÅ ÏÆ #ÏÕÒÁÇÅ 
supports and capitalises on existing resilience research, but also places an onus 
upon the caring environment to meet the needs of those they serve by focusing 
on these growth needs not only in their interventions with young people but also 
as part of their overall philosophy and culture of care.  The table below 
demonstrates to staff what is needed in the promotion of resilience for children 
in care. 
 

Resilience Research 
 

What it Provides 

Attachment (belonging) 
 

Motivation to affiliate and form social 
bonds 

Achievement (mastery) 
 

Motivation to work hard and attain 
excellence 

Autonomy (independence) 
 

Motivation to manage self and exert 
influence 
 

Altruism (generosity) Motivation to help and be of service to 
others 
 

 

17.8 RAP has immersed itself in resilience research and established 
connections in other areas of social science research. An example of this can be 
seen in Stanley Coopersmith (1967) model of self-worth which indicates that 
children build self-esteem and self worth on foundations of, significance, 
competence, power and virtue.  
 

Located within the Circle of Courage RAP provides: 

 
Self-Worth Research Belief 

 

Significance (belonging) 
 

The individual believes  
Ȱ) ÁÍ ÁÐÐÒÅÃÉÁÔÅÄȢȱ 
 

Competence (mastery) 
 

The individual believes  
Ȱ) ÃÁÎ ÓÏÌÖÅ ÐÒÏÂÌÅÍÓȢȱ 
 

Power (independence) 
 

The individual believes  
Ȱ) ÓÅÔ ÍÙ ÌÉÆÅ ÐÁÔÈ×ÁÙȢȱ 
 

Virtue (generosity) 
 

The individual believes  
Ȱ-Ù ÌÉÆÅ ÈÁÓ ÐÕÒÐÏÓÅȢȱ 
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17.9 As described above the RAP framework dovetails successfully into the 
existing innovative strategies used in East Lothian. RAP expands understandings 
and conceptualises these within a simple framework. It is my belief that RAP can 
provide an overarching framework for powerful reclaiming of youth in our care 
and enhance our frameworks of intervention to make them fit for the 21st 
Century.   

 

18. Policy Direction  
 
18.1  I am conscious that it is not the remit of this report to suggest that RAP 
can address all of the social policy issues that will face childcare social work 
practice in the 21st Century. However it is important to note in this report what 
factors will influence future debates in social work over the next decade. The 
general policy directions generated by 21st Century Social Work Review (2006) 
suggest that a range of factors will shape future services: 
 

 Demographic changes 
 Best Value requirements in respect of current and new policies 
 Higher demands for social services 
 Societal changes such as likely increases in drug and alcohol use and their 

impact on social life 
 Changes in family structures and composition 

 
18.2 The policy drivers behind current practice are clearly: 
 

 Person centred services 
 3ÏÃÉÁÌ *ÕÓÔÉÃÅ ÁÇÅÎÄÁȭÓȟ ÔÁÃËÌÉÎÇ ÐÏÖÅÒÔÙ ÁÎÄ ÄÉÓÃÒÉÍÉÎÁÔÉÏÎ 
 Protection of the public 
 Maximising choice 
 Involvement of service users in shaping services 
 Services that are integrated at the point of delivery 
 Quality assurance and enhancement  
 Accessible flexible services 

 
18.3 I do however feel, that RAP has utility to influence the service priorities 
noted in the Twenty First Century Review, particularly if care placements and 
ÅÄÕÃÁÔÉÏÎÁÌ ÅÓÔÁÂÌÉÓÈÍÅÎÔÓ ÃÁÎ ÂÅ ÍÁÄÅ ÉÎÔÏ ÒÅÃÌÁÉÍÉÎÇ ÅÎÖÉÒÏÎÍÅÎÔÓȢ  2!0ȭÓ 
focus in claiming and belonging are particularly appealing assets to its 
philosophy and intervention approach. For instance, the need to belong is 
universal one and vulnerable children have special issues with belonging and 
feeling loved. Belonging is clearly best fostered when youth feel supported and 
loved through positive relationships and via a sense of connection to family, 
placement, school, friends and community. 
 
18.4 The next section of this report will outline how I feel RAP could be 
ÉÎÃÏÒÐÏÒÁÔÅÄ ÉÎÔÏ %ÁÓÔ ,ÏÔÈÉÁÎȭÓ ÃÈÉÌÄÃÁÒÅ ÓÅÒÖÉÃÅÓȢ   



 24 

19. Could RAP Training be incorporated into 
childcare planning in East Lothian? 

 

 

 
ȰGrandma said when you come on something good, first thing to do is 
to share it with whoever you can find; that way the good spreads out 
×ÈÅÒÅ ÎÏ ÔÅÌÌÉÎÇ ×ÈÅÒÅ ÉÔ ×ÉÌÌ ÇÏȟȱ Little Tree . 

                                                                                            
19.1 Having undertaken the training in South Dakota I feel that RAP has 
something significant to offer both our service delivery and our staff 
development in East Lothian. It is compatible with much of the philosophy, 
×ÈÉÃÈ ÓÕÒÒÏÕÎÄÓ Ȱ4ÅÁÍ 4ÅÁÃÈȱ Á ÐÒÏÇÒÁÍÍÅ ÃÕÒÒÅÎÔÌÙ ÉÎ ÏÐÅÒÁÔÉon in East 
,ÏÔÈÉÁÎȭÓ ÒÅÓÉÄÅÎÔÉÁÌȠ ÆÏÓÔÅÒ ÃÁÒÅ ÓÅÒÖÉÃÅÓ ÁÎÄ ×ÈÉÃÈ ÉÓ ÂÅÇÉÎÎÉÎÇ ÔÏ ÂÅ ÁÄÏÐÔÅÄ 
ÉÎ %ÁÓÔ ,ÏÔÈÉÁÎȭÓ ÓÃÈÏÏÌÓȢ  
 
19.2 RAP is a relationally oriented model of practice and builds on the 
attachment and resiliency frameworks of (Daniel & Wassell, 2002) being utilised 
ÉÎ %ÁÓÔ ,ÏÔÈÉÁÎȭÓ ÒÅÓÉÄÅÎÔÉÁÌ ÕÎÉÔÓ ÁÎÄ ÓÏÍÅ ÆÏÓÔÅÒÉÎÇ ÓÅÔÔÉÎÇÓȢ 2!0 ÃÏÕÌÄ 
ȰÄÏÖÅÔÁÉÌȱ ×ÉÔÈ ÔÈÅÓÅ ÅØÉÓÔÉÎÇ ÆÒÁÍÅ×ÏÒËÓ ÁÎÄ ÂÒÉÎÇ ×ÉÔÈ ÉÔȡ 
 

 Practitioner understanding in the historic evidence/research  that shapes 
both the training and contemporary resilience research 

 RAP examines how difficult behaviours may have been dealt with 
ineffectively in the past and draws from past and contemporary research 
in regards to best practice  

 It links the processes that are at play in troubling and troublesome 
behaviours such as (I) neurology/ brain development, (ii) strength based 
positive psychology, (iii) tradition/ ethnic tribal evidence, (iv) pain ɀ 
based behaviour 

 RAP identifies a range of processes that deal with how to connect with 
young people (teaching how to respond to issues of 
trust/respect/understanding and empowerment)  

 It teaches a process of helping young people to understand the way they 
behave and through exploring challenges, logical processes, emotional 
processes, actions and responses 

 RAP assists adults to support youth to turn problems into strengths 
 It teaches restorative strategies to overcome issues and to better meet the 

developmental needs of young people 
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20. Could RAP Assist and Support Workforce  
Development & Performance Improvement? 

 

 
 
 
                                                                
                                                                   
 
 
 
 
 
 
 
20.1 Having undertaken the training and teaching components I think that RAP 
could be of utility in various aspects of workforce development and performance 
enhancement. It could assist and support staff to see problematic behaviour 
through a different lens.  
 

20.2 This type of training may then contextually frame why troubled youth push 
helping adults away, and what strategies they use to do this pushing away. Taken 
directly from the work of Seita (2005) and used by RAP, it explains youth private 
logic systems in fight, flight, fool or follow strategies:  
 

FIGHT, FLIGHT, FOOL, & FOLLOW 
PRIVATE LOGIC OF ADULT- WARY KIDS 

 

 

 

 

 

FIGHT:   HURT OR BE HURT  
 

Ǐ Threat Display  I am dangerous.    
Ǐ Power Display  I am the boss.     
Ǐ Pay Back  Iõll make them suffer.     

 

 

 

 
 
FLIGHT:   HIDE OR BE HURT 

 

Ǐ Isolate  Shut out people.    
Ǐ Retreat  Shut out the pain.   
Ǐ Escape  I canõt take any more.  

   

 

 

FOOL:  OUTSMART THEM 
 

Ǐ Deceiving   Charm and disarm.   
Ǐ Diversion   Act dumb or crazy.  
Ǐ Mind Games   Insult and provoke. 
 
 
 

 

FOLLOW:  BAND TOGETHER 
 

Ǐ Peer Power  Follow friends.  
Ǐ Alpha Power  Follow a leader.  
Ǐ Contagion  Follow the crowd.   

  
 

10 30

 

 

 
 

òChildren of childrené of sin and 
ashamed 

Keep pairing and bearing and who 
do you blame?ó 
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20.2 Understanding why and how, troubled youth push helping adults away 
might help us contextually in considering what we need to do to prevent school 
exclusions and placement and adoption breakdowns. RAP will have utility in 
training staff to better understand problematic behaviour. If RAP were used as a 
comprehensive strategy it could influence staff practice not just of staff in direct 
care situations, but also in how we assess and report on situations that require 
risk assessment, such as in reports to hearings, case conferences and reviews. 
 
20.3 RAP could also influence directly how we see restorative practice. RAP 
orients its practice and intervention strategies around the creation of 
responsibility.  Responsibility is balanced however, with adults being made 
equally responsible for behaviour and action as that of the youth. Responsibility 
is based on respect not power. So to engage RAP as a practice philosophy staff 
will require training that relinquishes some notions of adult infallibility. 
 
20.4 The core values of RAP are ones that generate belonging. As well as 
belonging it encourages responsibility. The core values of RAP read: 
 
Ȱ7Å "ÅÌÉÅÖÅ 
 

Everyone has the responsibility to help and no one has the right to 
hurt another person.  
People can change and problems are opportunities to learn and 
grow.  
All children and families have strengths that can be nurtured and 
developed. 
All people are social equals and we celebrate the oneness of 
humankind.  

 

21.  Education Systems 
 
21.1 Many of the children who inhabit the residential care systems in Scotland 
struggle in their education. For these children schools can be battlefields rather 
ÔÈÁÎ ÐÌÁÃÅÓ ÏÆ ÓÔÁÂÉÌÉÔÙ ÁÎÄ ÓÅÃÕÒÉÔÙȢ  "ÒÏËÅÎÌÅÇ ɉρωωχɊ ÒÅÐÏÒÔÓȠ ȰÃÈÉÌÄÒÅÎ ×ÈÏ 
ÁÒÅ ÎÏÔ ÂÏÎÄÅÄ ÔÏ ÓÃÈÏÏÌ ÆÁÉÌ ÔÏ ÄÅÖÅÌÏÐ ÔÈÅÉÒ ÆÕÌÌ ÐÏÔÅÎÔÉÁÌȱȢ 4ÈÅ ÐÈÉÌÏÓÏÐÈÉÃÁÌ 
approach noted in RAP could have significant benefits for the educational 
systems in East Lothian. A major strength of RAP would appear to be its utility in 
the creation of respectful school climates that are emotionally and culturally safe.  
Training teachers and learning support, guidance and auxiliary staff in RAP 
philosophy and techniques may reduce exclusion rates in our schools and 
generate tangible belonging in our school systems. 
 
 
 
 
 
 
 

One finds that a child who is unconfident in 
all areas of his life may need just one area 
of achievement from which he gains self -
confidence, and this can change his 
attitude to and performance in all the other 
areas. 
Powis, Allsopp & Gannon (1989) 
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21.2 On the other side of the world RAP philosophy has been adopted into South 
African national education, child and youth care policy. In South African schools 
the RAP philosophy is acknowledged as being both an educational philosophy 
ÁÎÄ ÁÎ ÉÎÔÅÒÖÅÎÔÉÏÎ ÐÒÁÃÔÉÃÅȟ ×ÈÉÃÈ ÉÓ ȰÇÒÏÕÎÄÅÄ ÉÎ ÂÏÔÈ ÓÃÉÅÎÃÅ ÁÎÄ ÓÐÉÒÉÔÕÁÌ 
values. To this end Desmond Tutu wrote: 
 

We must look on children in need not as problems but as 
individuals with potential to share if they are given the 
opportunity. Even when they are really troublesome, there is 
some good in them, for after all; God created them. I would 
hope we could find creative ways to draw out of our children 
the good that is there in each of them. 

 

22.   Residential and Foster Care Systems 
 
22.1 RAP could enhance staff development in our residential and foster care 
systems in East Lothian. As already mentioned its practice philosophy is rooted 
in relational care as it seeks to create long lasting connection and change with 
troubled children. The model is therefore compatible with attachment and 
resilience based practice models already running in this local authority.  
 
 

 
 
 
 
 
22.2 RAP is evidence based and validated by solid theory and research. RAP 
could therefore influence and inform competency-based models such as HNC 
SVQ 3 systems that are in operation in residential and foster care settings. RAP 
training could be incorporated into induction models for those undertaking 
training or works in residential or foster care settings. RAP training would 
conceptualise working with troubled youth in an effective practical and cogent 
way. RAP in my opinion would build upon and enhance the Team Teach model 
already operating in residential settings and schools in East Lothian. 
 
ςςȢσ 2!0 ÃÁÐÔÕÒÅÓ ×ÈÁÔ 7ÏÚÎÅÒ ɉρωψυɊ ÒÅÆÅÒÓ ÔÏ ÁÓ Á ȰÕÎÉÆÙÉÎÇ ÔÈÅÍÅȱ ÆÏÒ 
residential establishments who wish to provide powerful reclaiming of children 
who lack belonging. Residential environments in Scotland have sometimes 
ÌÁÃËÅÄ Á ÆÒÁÍÅ×ÏÒË ÔÏ ÈÁÎÇ ÁÔÔÁÃÈÍÅÎÔ ÁÎÄ ÒÅÓÉÌÉÅÎÃÅ ÉÎÔÅÒÖÅÎÔÉÏÎÓ ÏÎȠ 2!0ȭÓ 
focus on universal growth needs may prove to be that missing framework.  
Likewise RAP could also assist in preventative social work interventions into 
families via our Family Support Team or Youth Justice; interventions with youth 
on the cusp of requiring direct care. Staff involved in working with youngsters 
and families would benefit directly from intervention strategies that place a 
context on understanding need rather than acting on behaviour management. 

  

Ȱ&ÏÓÔÅÒÉÎÇ ÁÎ ÅÎÖÉÒÏÎÍÅÎÔ ÏÆ ÂÅÌÏÎÇÉÎÇ 
and respect is the key to developing the 
ÏÔÈÅÒ ÓËÉÌÌÓ ÉÎ ÔÈÅ #ÉÒÃÌÅ ÏÆ #ÏÕÒÁÇÅȟȱ 
Fuller, 2009. 
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23.   Leadership and Management      
 

 
 
ςσȢρ !ÃÃÏÒÄÉÎÇ ÔÏ 4ÏÄÄ ɉςππωɊȟ Ȱ,ÅÁÄÅÒÓÈÉÐ ÉÓ ÔÈÅ ÁÂÉÌÉÔÙ ÔÏ ÉÎÆÌÕÅÎÃÅ ÉÎÄÉÖÉÄÕÁÌÓ 
or groups toward the ÁÃÈÉÅÖÅÍÅÎÔ ÏÆ ÇÏÁÌÓȟȱÐȢσȢ  ,ÅÁÄÅÒÓÈÉÐ ÃÁÎ ÈÏ×ÅÖÅÒ ÃÏÍÅ 
from many different components of an organisation and not just from its 
managers. Leadership from within is clearly powerful particularly if those 
advocating the approach practice it. In residential practice this is the case, as 
ones practice is viewed by peers and subordinates alike. 
 
23.2 To lead therefore also requires congruence, congruence in the philosophy of 
care and the lived practice of that care. In my opinion RAP offers congruence, for 
it marries both theory and practice in a cogent way. RAP is a lived philosophy of 
care as much as it is also a practice intervention strategy. The words and deeds 
of this practice are congruent and evidence based they are not programme 
anecdotes. RAP research is continued and ongoing and is reflected in fresh 
analysis and reflection by academics and practitioners alike. Practitioners are 
encouraged to write regularly in order to build this knowledge base and to 
expand it to meet future care demands. 
 
23.3 However it is also clear that 21st Century demands for social welfare 
provision will be different from that experienced in the 20th Century. 
Demographics of population and resources have shifted considerably even over 
the last few years and the burdens carried by the state to facilitate social welfare 
demands over the next twenty years will require both imaginative leadership 
and management to meet future needs effectively. 
 
23.4 John Kotter, Professor of Leadership at Harvard Business School advises 
that the degree of change in your business will dictate the type of leadership 
ÒÅÑÕÉÒÅÄ ÔÏ ÂÅ ÓÕÃÃÅÓÓÆÕÌȢ +ÏÔÔÅÒȭÓ ÁÓÓÅÒÔÉÏÎ ÓÅÅÍÓ ÁÐÐÌÉÃÁÂÌÅ ÔÏ ÄÉÓÃÕÓÓÉÏÎÓ 
about the provision of cost effective and vision affective social services for the 
future. RAP as a philosophy enthuses day-to-day childcare practitioners and 
generates vision and understanding in them. It is simultaneously proactive and 
reactive, creating, proactive respectful cultures of care and education and can at 
the same time respond to crisis situations.  RAP can therefore be done in five-
minute interventions to resolve crisis and can also be applied over the long term 
systemically.   
 


